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Abstract (European Education) 22-8-16
This study focuses on teachers’ burnout and diversity-related burnout in relation to teachers’
attitudes toward multiculturalism, as these attitudes are expected to be related to burnout.
Results are based on the responses of 120 teachers working at five different urban ethnic
diverse junior vocational high schools in the Netherlands. Analyses indicated that, overall,
Dutch teachers with assimilative attitudes exhibited a higher level of general and diversityrelated burnout, whereas there was no relationship between having pluralistic attitudes and
burnout. In addition, there were no relationships between teacher background variables and
attitude and burnout, besides that teachers born in the Netherlands experienced less general
burnout, and had less pluralistic attitudes, than teachers born outside the Netherlands.
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Teachers’ attitude toward multiculturalism in relation to general and diversity-related burnout
Every year a large number of teachers feels unable to continue working, due to
several reasons, for instance, the pressure of changes in curriculum, the high workload,
continuous political involvement, and the increasing diversification of schools and
classrooms. Not surprisingly, every year many teachers feel unable to continue working due
to burnout or related symptoms (AOB, 2015; Arbo Unie, 2013; Horn et al, 2001). Burnout is a
concept used to characterize long-term stress, which is specifically linked to the emotional
strain of working frequently and intensively with other people (Maslach & Schaufeli, 1992).
The most widely accepted conceptualization of burnout is found in the work of Maslach and
Jackson (1996). They consider burnout as a symptom of emotional exhaustion,
depersonalization and reduced personal accomplishment. Emotional exhaustion refers to a
depletion of one’s emotional resources and the feeling that one has nothing left to give to
others psychologically. Such feelings are likely to occur when teachers show strong
involvement with the personal needs of students (Schaufeli, Maslach & Marek, 1993; Abidin
& Robinson, 2002). Depersonalization is described in terms of the development of indifferent
and negative attitudes towards students in particular. It is assumed that teachers distance
themselves from their students in order to cope with their feelings of emotional exhaustion.
The third dimension of burnout involves a negative evaluation of one’s personal
accomplishments in working with other people (Ginkel, 1987; Van Horn, 2003; Tatar &
Horenczyk, 2003; Verhoeven, & Maes, 2003). When this is the case, teachers perceive
themselves as less effective in their work, particularly with regard to teaching students
(Vedder & Horenczyk, 2006).
Burnout is also a problem in the Dutch context, the focus of the present study:
according to the Dutch Central Bureau for Statistics (CBS, 2015) the burnout rate for Dutch
teachers is 18%, which is higher than for any other profession. The highest rate of 21%
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burnout can be found at urban junior vocational high schools (AOB, 2015; Arbo Unie, 2013;
CBS, 2015). Teachers appear to be the largest homogeneous occupational group that has been
investigated in burnout research in the Netherlands (ArboNed, 2015; CBS, 2013; Schaufeli,
Bakker & Salanova, 2006; Van Daalen, 2010).
Results from a considerable number of investigations into this subject has shown that
many teachers experience burnout as a result of, for example, feelings of exhaustion during
their career (CBS, 2013; Evertson, & Weinstein, 2006; Guarino, Santibanez, & Daley, 2006;
Hupkens, 2007; Ingersoll, & Smith, 2003). One of the factors that is assumed to affect teacher
burnout is the growing cultural and ethnic diversity of the students, posing radically different
educational, social, and psychological demands on teachers combined with unrealistic
expectations (Banks & McGee Banks, 2004; Vedder, Horenczyk, & Liebkind, 2006). For
example, there is an increasing contradiction in the role of the teacher and the attitudes of
society towards teachers is ever changing.
These days diversity in terms of social background, cultural and ethnic origin,
language and so on, is a prominent feature of most educational settings in many societies
(Banks & Banks, 2004; Vedder, 2006). The reality of the educational setting at present is one
of increasing ‘cultural mismatch’ between teachers and their students on the one hand, and
between teachers and their students’ parents, on the other hand (Vedder & Horenczyk, 2006).
This affects teachers working with immigrant students and makes teachers less able to face
the challenges posed by multicultural educational contexts. There is a mismatch between
teaching styles developed for- and successfully implemented with – native- born children and
those necessary for immigrant students (Hijzen, Boekaerts, & Vedder, 2006; Rumberger &
Palardy. 2005; Vedder & Horenczyk, 2006).
The result of this mismatch is mainly immigrant children performing worse on
academic tasks and showing behavioral problems in class. All these ‘acculturative stressors’
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may negatively affect the personal and professional well-being of teachers who work with
immigrant students. An effect of this can be ‘diversity-related burnout’ (Tatar & Horenczyk,
2003; Vedder & Horenczyk, 2006) among teachers. This is a distinct form of burnout, albeit
related to the traditional construct. It arises as a result of the extra effort exerted from teachers
when working with culturally diverse students. Researchers (Tatar & Horenczyk, 2003) argue
that in urban, multicultural school contexts, teachers have to deal with many stressors, a large
number of which are related to the cultural diverse context. Although many teachers have
grown up in an ethnically diverse context, teachers are often not well prepared to deal with
cultural diversity in the classroom (Banks & Banks, 2004). Research has shown that teachers
lack the knowledge, skills (Wubbels, den Brok, Veldman, & van Tartwijk, 2006) or are not
able to cope successfully with these new educational opportunities (Bowen, 2006; Horn,
2002; Milner, 2006; Tatar & Horenczyk, 2003; Vink, 2010).
Teachers are human beings who bring their own cultural attitudes, values, hopes and
beliefs to the classroom. As indicated by Vollmer (2000), teachers’ attitudes and beliefs have
a strong impact on the classroom’s educational and social climate. So far, no research on
teacher burnout and their attitudes at ethnic diverse urban vocational high schools in the
Netherlands has been conducted. At the same time, it should be noted that beliefs about
inclusivity and heterogeneity in classrooms have been found to be one of the greatest
predictors of teaching effectiveness (Stanovitch and Jordan, 1998). It is suggested that the
experience of inclusive learning in heterogeneous groups (representative of diversity in
ordinary Dutch classrooms) improves interpersonal relations and academic success.
Teachers’ knowledge and beliefs about classroom management strategies in
multicultural classrooms were investigated in an exploratory study in the Netherlands
(Wubbels, den Brok, Veldman, and van Tartwijk, 2006). In that study, focus-group interviews
were conducted with experienced and beginning teachers in Dutch multicultural schools.
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According to the teachers in the focus-groups, teaching in these classrooms requires specific
competence in creating positive teacher-student relations, managing and monitoring student
behavior, and teaching for student attention and engagement. Further, teachers should be
interested in and knowledgeable about students’ cultural background and its consequence for
student behavior. Teachers’ positive attitudes in this respect could facilitate inclusion in a
mainstream setting, since positive attitudes are closely and positively related to motivation to
work with and to teach ethnic diverse students (Kalyava, 2007). Thus, positive beliefs toward
inclusiveness are one of the key factors in facilitating the process of teaching and of student
learning.
Little is known about the role of teachers’ attitudes toward diversity in relation to
burnout. We argue that it is very important to focus on teachers’ attitudes in ethnic and
cultural diverse settings, in order to understand the way in which they deal with this
phenomenon. Therefore, our research focused on teachers’ attitudes toward diversity in
relation to general and diversity-related burnout. In a previous study (authors, submitted), it
was shown that Dutch teachers reported relatively high scores on both burnout scales. In
addition, there was a positive relationship between emotional exhaustion, one of the
symptoms of burnout, on the one hand and general and diversity-related burnout on the other,
but a negative relationship between the burnouts and depersonalization, as well as personal
accomplishment, the other two symptoms of burnout. The symptoms explained three times
more variance in general burnout than in diversity-related burnout, suggesting that the
symptoms may not be that indicative for diversity-related burnout as compared to general
burnout. However, the percentages of variance were overall rather low (below 25%),
suggesting that there are other factors that predict or can explain (diversity-related) burnout.
One of these factors could be teacher’s attitudes toward multiculturalism.
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When studying teachers ’attitudes toward multiculturalism the work of Banks (2006)
is of importance. According to Banks, teachers should be aware of the major ideologies
related to ethnic pluralism and be able to examine their own philosophical positions. The two
major positions he distinguished are the cultural pluralist ideology and the assimilationist
ideology. According to Banks, pluralism is a state in which people of all races and ethnicities
are considered different, but have equal social standing. In other words, people who differ in
appearance or social heritage all share resources roughly equally. Assimilation is the process
by which minorities gradually adopt patterns of the dominant culture. In schools with an
assimilationist orientation, the task of integrating immigrants is usually seen as marginal, and
no major structural or pedagogical changes are considered necessary.
In contrast, schools which adopt a pluralistic orientation assign a central place to
education of their immigrants students. The pluralist and assimilationist ideology have an
influence on the attitude of teachers in their working context. Educational policy, however, is
at all times a cultural policy. School policies and procedures should foster positive
multicultural interaction and understanding among students, teachers and support staff (Berry,
Sabatier, Sam, Vedder, 2009). In practice teachers’ attitudes have a significant influence on
the social atmosphere of the school and attitude of the immigrant students.
The current study
Much research has been conducted on teachers’ burnout (AOB, 2015; Bakker,
Demerouti, & Euwema, 2005; Travers & Cooper, 1996; Van Horn, 2003; Verhoeven, &
Maes, 2003), but there is little literature that focuses on teachers’ attitudes toward
multiculturalism in relation to burnout or diversity-related burnout, especially among teachers
working in urban junior high schools. Only two studies could be identified that addressed
some of these concepts (authors, submitted; Tatar & Horenczyk, 2003). The study by Tatar
and Horenczyk (2003) suggested that ethnic and cultural diversity may lead to types of stress
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that add to regular teacher stress, and in extreme cases leads to diversity-related burnout.
Their results showed that general and diversity-related burnout are predicted by variables
related to teachers’ attitudes toward multiculturalism. They found the highest level of
diversity-related burnout among teachers categorized as assimilationist and whose work in
schools is perceived by themselves to be assimilationist. Those teachers who embraced
multiculturalism more strongly reported fewer feelings of stress as a consequence of ethnic
diversity in their classrooms (Horenczyk & Tatar, 2002; Horenczyk & Vedder, 2006).
The present study builds on the work by Tatar and Horenczyk (2003) and focuses on
teachers’ attitudes toward multiculturalism and the impact of daily coping with cultural
heterogeneous classes in the Dutch context, making it the first study that has addressed these
issues in the Netherlands. The situation at these schools has become critical over the last
years, with alarming numbers of teachers taking disability leave or retirement as result of
stress-related conditions (Arbo Unie, 2013; CBS, 2015). Yet, few studies have actually
researched why burnout is so high for these teachers. We wanted to test whether Tatar and
Horenczyk‘s (2003) conceptual distinction of teachers’ multicultural attitudes into
assimilative and pluralistic and the relationship with both types of burnout was also present in
the Netherlands. The study is based on data collected among Dutch teachers at urban junior
vocational high schools, who daily face educational challenges posed, by the influx of
immigrant students, primarily from Turkey, Morocco, Surinam and the Dutch Antilles,
Eastern Europe, and smaller groups from countries in Africa and Asia, into the educational
system.
The following research questions will be investigated in the Dutch context: How and to
what degree are general burnout and diversity-related burnout associated with teacher’s
attitudes toward multiculturalism? And is there a relationship between teacher’s background
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characteristics and their burnout scores or their attitudes toward multiculturalism? The
following hypotheses were postulated:
1. The more assimilative teachers’ attitudes toward a multicultural society, the higher their
general and diversity-related burnout.
2. The more pluralistic teachers’ attitudes toward a multicultural society, the lower their
general and diversity-related burnout.
3. The associations between both attitudes and burnout should be stronger for diversityrelated burnout than general burnout.
Method
Participants and procedure
Respondents were asked to complete a self-report questionnaire consisting of two
major parts, each including several sections. The questionnaire was handed over to 200
teachers working in five multicultural junior vocational high schools (VMBO), in a highly
urbanized western part of the Netherlands. Dutch junior vocational education (VMBO)
prepares students for intermediate vocational education, but it does not qualify them for a
profession. The intermediate vocational training that follows after the VMBO can prepare
students for a wide array of professions; this is called secondary vocational high school
(MBO). 120 teachers returned the questionnaire (response rate 60%). Unfortunately, there
was no possibility to find out the reasons of those who did not respond to the questionnaire. In
total, 61 female teachers (50.8%) and male teachers 59 (49.2%) participated. The average age
of the teachers was 43.07 years (SD=10.14), ranging from 22 to 64 years old. The mean
number of years of teaching experience was 14.96 (SD=10.76), ranging from 1 to 40. The
majority of the teachers (98, equivalent to 82%) was born in the Netherlands, and 22 (18%) of
the teachers were non-native born.
Measurements
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The first section of the questionnaire began with questions about teacher background
characteristics; age, gender, education, years of teaching experience, school subject, and
country of birth.
In the second section attitudes toward multiculturalism were measured with the
‘Multicultural Ideology Scale’, developed by Berry and Kalin (Berry & Kalin, 1998) and
translated to the Dutch general and educational context by translation and back translation
(authors, 2007). This scale measures teachers’ attitudes toward multiculturalism and consisted
of a list of 9 items describing potential characteristics of teachers’ attitudes.
Respondents were asked to indicate their agreement with each statement on a four-point
Likert-scale, ranging from 1 (totally disagree) to 4 (totally agree). The instrument consists of
two subscales, pluralistic ideology (four items) and assimilationist ideology (five items). We
carried out a Principal Component Factor (PCA) analysis on the total set of items. The
analysis indicated that two sub dimensions were present, explaining 67% of the variance. The
first factor, pluralistic attitudes, comprised two items (Eigen value = 2.75, Cronbach’s alpha =
0.78). A sample item was “We have to help immigrants from various countries of origin to
retain their own cultural background.” The second factor, assimilative attitudes, consisted of
four items (Eigen value = 1.28, Cronbach ’alpha = 0.65), explaining 54% of the variance. A
sample item is “It is best for the Netherlands when immigrants distance themselves as quickly
as possible from their cultural background.” The other three items of the scale had low
loadings on either scale, and were therefore, not included in further analyses.
In the third section we used scales on general and diversity-related burnout,
developed by Tatar and Horenczyk (2003). The section consisted of a list of 8 items
describing potential characteristics of teachers’ burnout. The items were adapted from a
modified Hebrew version of the Maslach Burnout Inventory (MBI; Maslach & Jackson, 1986)
and were also used in a study by Tatar and Yahav (2000). The modified Hebrew version was
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developed from an extensive study aimed at revealing the relevant items of burnout as
reported by Israeli teachers (Tatar and Yahav, 2000; Tatar & Horenczyk, 2003). We adapted
the questionnaire to the Dutch general and educational context by translation and back
translation (authors, 2007).
The items were formulated on a 4-point Likert scale with a response format ranging
from 1 (I totally disagree) to 4 (I totally agree). A principal component analysis was
conducted on these items as well. The first factor, general burnout comprised 5 items
(Cronbach’s alpha= 0.77). One example of the 5 items for general burnout is: “I feel that
working closely with students causes a great deal of tension”. The second factor comprised
three items with potential characteristics of teachers’ diversity-related (Cronbach’s alpha=
0.75). A sample item is: “Daily working with immigrant students frustrates me”.
Statistical analyses
The Statistical Package for the Social Sciences (SPSS version 19) was used to analyze
the data. Firstly, descriptive analyses were carried out. This included mean scores and
standard deviations computed for each of the scales of the questionnaire. Next, to answer our
research questions, correlations between background characteristics, attitudes and burnout
were computed. Lastly, to test the hypotheses, two multiple regression analyses with
assimilative and pluralistic attitudes as predictors, country of birth as control variable, and
general burnout and diversity-related burnout as dependent variables, respectively, were
performed.
Results
General statistics and research question
Table 1 provides the means and standard deviations for all variables in this study. The
overall means for general and diversity-related burnout were below the mid-point of the scale
with mean scores on both scales around 2 (on a scale from 1 to 4).

Teachers’ multicultural attitudes and burnout

11

[Table 1]
The scale of pluralistic attitudes had a mean of 2.6, which tells us the score on
pluralistic attitudes was a little higher than on the other variables, but still around the midpoint
of the scale. As for assimilative attitudes, as well as both types of burnout, the mean was
around 2, which is relatively low, e.g. below the midpoint of the scale. The standard
deviations were moderate, which means the differences between teachers were not very large.
To explore our research question about the relationship between teachers’ background
characteristics and their burnout scores or their attitudes toward multiculturalism, we tested
the extent to which demographic characteristics were associated with teachers’ burnout and
attitudes (see Table 2). Results indicated that there were no significant correlations between
the background variables and the main variables, besides for being native born and general
burnout and pluralistic attitudes. Respondents who were born in the Netherlands had lower
general burnout scores (M = 1.94, SD = .47) and lower pluralistic attitudes (M = 2.56, SD =
.59) than respondents who were not born in the Netherlands (M = 2.17, SD = .51, and M =
2.84 and SD = .45 respectively). This suggests that both types of burnout as well as
multicultural attitudes are unaffected by teaching experience, gender, and age. Country of
birth did seem to matter, therefore, we controlled for this variable in our regression analyses.
In addition, there was a positive relationship between the assimilative attitude of the teachers
and both forms of burnout, but there was no statistically significant relationship of teachers
pluralistic attitude toward multiculturalism with both forms of burnout.
[Table 2]
Burnout, diversity-related burnout and multicultural attitudes
Hypothesis 1 and 2 predicted that (1) the more assimilative teachers’ attitude towards
a multicultural society, the higher their general and diversity-related burnout, (2) the more
pluralistic teachers’ attitude towards a multicultural society, the lower their general and

Teachers’ multicultural attitudes and burnout

12

diversity-related burnout. To see which teachers’ attitude variables predicted burnout and
diversity-related burnout, we performed two regression analyses, controlling for country of
birth. The results of the first regression analysis showed that country of birth was a significant
predictor of general burnout (β = .19, p < .05), explaining 4% of the variance. Attitudes
toward multiculturalism explained an additional 10%. Assimilative attitudes significantly
predicted general burnout (β =.34, p < .001), whereas pluralistic attitudes did not (β = .09, p =
0.32). Thus, general burnout is mainly influenced by assimilative attitudes. Namely, the
higher the assimilative attitude, the higher the burnout score.
In the second regression analysis, country of birth was not a significant predictor of
diversity-related burnout (β = -.07, p = .48), explaining less than 1% of variance. Attitudes
toward multiculturalism explained an additional 12% of the variance. Assimilative attitudes
significantly predicted diversity-related burnout (β = .37, p < .001), whereas pluralistic
attitudes did not (β = .06, p = 0.53). Thus, diversity- related burnout is also mainly influenced
by an assimilative attitude toward multiculturalism: the more assimilative the teacher’s
attitudes, the higher the change for diversity-related burnout. This partially supports both
hypotheses.
As for Hypothesis 3, the effects of attitudes on burnout should be stronger for
diversity-related burnout than general burnout. When comparing both regression analyses we
saw that both analyses explained around the same amount of variance, and in fact the analyses
for general burnout showed a little more variance explained. Thus, hypothesis 3 was not
supported.
Discussion
The goal of this study was to find out how and to what degree general and diversityrelated burnout are associated with teachers’ attitudes toward multiculturalism when working
at ethnic diverse urban junior vocational high schools in the Netherlands. The attitudes of
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teachers toward ethnic diversity are regarded crucial for predicting and understanding the
extent and degree of both types of burnout.
In our research we predicted that the more assimilative teachers’ attitudes toward
multiculturalism would be, the higher scores on both types of burnout, and the more
pluralistic teachers’ attitudes would be the lower the burnout scores. However, while our
results confirmed that more assimilative attitudes toward multiculturalism go together with
higher general and diversity-related burnout scores, pluralistic attitudes towards
multiculturalism appeared unrelated to burnout. Our results showed that assimilative attitudes
do not serve as a stress buffer; on the contrary, teachers holding assimilative attitudes
exhibited slightly higher levels of both burnouts in our study. In general, working with
culturally ethnic diverse students is often considered a stressor and added burden to teachers’
already heavy workload (AOB, 2015; ArboNed, 2015; CBS, 2014; Eisikovits, 2008;
Horenczyk & Tatar, 2003).
These results could be explained by the educational tradition that prevails in the
Netherlands. According to Eisikovits (2008), many teachers working in ethnic diverse classes
are unable to move away from their own assimilationist attitudes and teaching habits, while
others do not know how to deal with immigrant students showing some degree of
seclusionism. In the absence of systematic training, teachers rely heavily on personal
experience as a source of knowledge. Most classroom teachers are socialized within a society,
schools, and teacher-education institutions that have mainstream-centric norms and are
assimilationist oriented, many teachers are therefore likely to embrace an assimilationist
ideology (Banks & Banks, 2006; Eldering, 2002; Pinto, 2010; Scheffer, 2000; Vedder &
Horenczyk, 2006). Although generally a pluralistic attitude by teachers is likely to be more
conductive to the adaptation of their immigrant students, it cannot be ruled out that in some
cases immigrant students holding assimilationist orientations will adjust better when their
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teachers and other educational agents also hold assimilationist expectations (Birman, Trickett,
& Vinokurov, 2002; Phinney, Liebkind, & Vedder, 2001; Vedder & Horenczyk; 2006).
However, it is important to point out that the cultural diversity of the student body is not the
problem that needs to be fixed. Instead, schools and teachers should put more effort into
teaching in a way that works well for a cultural diverse classroom.
It has been shown that immigrant students in junior vocational high schools in the
Netherlands are more likely to drop out and also perform poorer than the native students
(CBS, 2013). This is usually attributed to low economic status and poor Dutch language skills
(Herweijer, 2009). Even though these factors probably play some role in this, it could also
have much to do with the prevalent attitudes of teachers and the way the school dictates how
to teach students. Being taught by teachers who feel an immigrant student should give up his
or her cultural identity and just embrace the native one, might give students the impression of
disrespect for their cultural and ethnic background, and this added stress could contribute to
poorer performance.
We further expected that the effects of attitudes of teachers on burnout should be
stronger for diversity-related burnout than for general burnout, but when comparing both
regression analyses we saw that both analyses explained the same amount of variance. Since
diversity-related burnout is more closely related to multiculturalism than general burnout, we
had assumed the influence of multicultural attitudes would be stronger for diversity-related
burnout as well. However, it appears that it is mainly having assimilative attitudes that
increases burnout, regardless of whether these are general burnout complaints or complaints
specifically related to teaching ethnic and cultural diverse students. As mentioned earlier,
among teachers, it is those teachers who hold assimilationist expectations who showed the
highest general and diversity-related burnout, which is similar to the study by Tatar and Tatar
(2003) that also failed to find a relationship between pluralistic attitudes and burnout.
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The present study also explored the question whether there was a relationship between
teacher’s background characteristics and their burnout scores or their attitudes toward
multiculturalism. It has been shown in former studies among teachers that burnout can be
related to particular demographic variables (e.g., Greenglass, Burke & Ondrack, 1990;
Friedman, 1991; Horenczyk, & Tatar, 2002; Van Poppel & Kamphuis, 1992) as well as to
work-related factors (e.g., Russell, Altmeier, & Van Velzen, 1987; Van Ginkel, 1987;
Friedman, 1991). However, across countries different results were obtained (Anderson &
Iwanicki, 1984; Friedman, 1991). Our results indicated that there was only a significant
correlation between being non-native born and general burnout and pluralistic attitudes.
Teachers who were born outside of in the Netherlands had higher general burnout scores and
higher pluralistic attitudes than teachers who were born in the Netherlands. A reason could be
that those teachers who were not born in the Netherlands were socialized in a more pluralistic
society. It might also have to do with the fact that when living in a country where your
cultural background is not the same as that of the majority, you might simply be more inclined
to see pluralism as a good thing. As for burnout scores, being non native does not affect how
much a diverse student population influences your chances for burnout, but it does in general.
Perhaps being a non native minority teacher poses extra stress on those teachers, which
corresponds with previous research (Horowitz, 1999).
Limitations and implications
Overall, the findings of this study provide some useful and interesting insights with
respect to teachers’ attitudes toward multiculturalism in relation to general and diversityrelated burnout. The current study has some limitations that should be mentioned, which
might have implications for further research. A first limitation concerned the sample size of
the study; the current study was conducted only among teachers working at ethnic diverse
vocational high schools in the highly urbanized western part of the Netherlands. The variables
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have only been measured at one time, which can impose restrictions on the generalization of
the results. Secondly, the study included self-report measures, meaning that the correlation
among the variables may have been inflated by common method variance or the tendency of
respondents to provide answers that were socially right. The scale structure and pattern of
results require verification on a larger, more representative sample of various ethnic diverse
schools.
Several implications can be drawn from the results of the present study. These results
are a good start to open up a discussion about the situation of teachers working at junior
vocational high schools in the Netherlands. The student population continues to change into a
more multicultural one, burnout rates among teachers are very high, yet no strong efforts
seem to be made to adapt to this new situation. We think that efforts aiming at reduction and
prevention of both burnouts should be of concern for ethic and cultural diverse schools.
Several efforts are needed to change the attitudes of teachers and schools, so that the school
evolves into an institution that cherishes ethnic and cultural diversity as a resource for
development and learning within this context. Multicultural teacher training could play an
important role in this (Gay & Howard, 2000). According to them, multicultural teacher
training should focus on three major things: knowledge, attitudes and skills. These three
components are generally interrelated and they are likely to affect immigrant students’ wellbeing and social adjustment, as well as the personal and professional well-being of teachers
who work with them.
Teachers should be provided with sufficient decision space and resources to achieve
the intended changes. Moreover, schools should make sure that colleagues and management
are backing innovative teachers when they run into problems due to a high workload,
opposition or misunderstanding from colleagues, students or their parents. Allow and
stimulate schools to develop expertise and acquire resources that facilitate the learning and
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performance of immigrant students. This is especially important if schools are segregated
ethnically, culturally or religiously like the urban vocational high schools in the Netherlands.
Furthermore, it is important to pay attention to what teachers expect of their students and to
create a sufficiently and challenging academic climate that is both emotionally and
instructionally supportive to students’ needs.
The insights provided by this study may contribute to the knowledge base that helps
affirm ethnic diversity in the classroom, rather than ignore this. To function effectively in
ethnically pluralistic environments, it helps if the teachers lessen their assimilative attitudes
and move towards pluralistic ideology. Reformed teacher education programs could be
designed to help teachers reassess their attitudes.
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Table 1. Means and standard deviations attitudes and burnouts

Mean

Std Deviation

General Burnout

2.0

0.5

Diversity-related burnout

2.1

0.5

Attitudes pluralistic

2.6

0.6

Attitudes assimilative

1.9

0.5

Note: The items of both burnouts and attitudes were scored on a four point scale.
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Table 2. Correlations between all main variables (N = 120)ᵃ

1. Age

1

2

3

4

5

6

7

8

9

---

.02

-.1

.10

-.12

.03

.06

.05

.05

---

.06

-.08

-.12

.05

.08

.15

.06

---

-.08

-.08

.01

-.17

-.22

-.11

---

-.18

.08

.01

.06

.10

---

-.11

.18*

.19* -.07

2. Gender
3. Education
4. Teaching experience
5. Country of birth
6. Attitude assimilative
7. Attitude pluralistic
8. General burnout
9. Diversity-related burnout

---

-.33** .29** .35**
---

.02

-.07

---

.52**
---

ᵃ Pearson correlations for all variables, except education and teaching experience (Spearman
for most variables and Phi for correlation with gender).
**. Correlation is significant at the 0.01 level (2- tailed)
*. Correlation is significant at the 0.05 level (2- tailed)

