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PREFACE 

On 15 September 1971 Professor J.M. Polak, my distant predecessor, opened the first Master of 
Science course at the then Agricultural College. In its first year the course Soil and Water 
attracted 23 students from different developing countries. Though somewhat belated, last month 
the 25th anniversary of international education at our university was celebrated by way of a 
symposium and, of course, a party for the - meanwhile considerably increased - population of 
foreign students. 

In the study year 1996/97 the Agricultural University has offered 15 MSc-courses in which 205 
students have enrolled, which is about 20 per cent of our total annual intake. So, clearly inter­
national education takes an ever prominent place, even more so when we also include PhD 
education. 

Since 1987, more than 100 foreign students have obtained their doctor's degrees (PhD certificate) 
in Wageningen; 70 (of a total of 310 PhD students) of whom in the past two years. 

The largest group (about 75 %) is still formed by students from developing countries in Africa, 
Asia and Central and South America, although interest from European countries (EU-countries as 
well as countries in Central and Eastern Europe) is increasing. From Europe also come the 
students who come to Wageningen for a short stay of a couple of months as part of the European 
exchange programmes ERASMUS and TEMPUS. All in all, in November 1996, there were 550 
students from 85 countries studying at our university. This does not include the many hundreds of 
students at the IAC, who also contribute to the international image of Wageningen. 

It stands to reason that such a large contingent of foreign students has its effects on university life. 
For instance, English has become more and more the official language in discussions of progress 
and lectures, which are attented by both Dutch and foreign students. But also the Wageningen 
University Journal has drawn the conclusion and has included an English page in its weekly issue 
for some time now. Last year the International Student Organization Wageningen (ISOW) set up 
its own "home away from home" at Duivendaal, which also comprises a room for prayer for 
muslim students. Moreover, for some time there has been the International Student Panel, which 
guards the interests of foreign students. I am frequently confronted by this Panel with regard to 
shortcomings in our international orientation like, for instance, the fact that the nameplates in the 
university buildings are in Dutch only. 

Is international education the university's 'love-baby', as the Wageningen University Journal 
recently wrote? Is it a success story? In many aspects this is certainly true. On average, the 
quality of the students ranges from good to excellent. Some graduated MSc students have no 
problem to be accepted as a PhD student, not only by renowned foreign universities but also by 
our own professors. To obtain a degree at Wageningen is attractive and we will take care that the 
high quality is maintained. An international visitation commission judging Dutch international 
education last year expressed a very favourable opinion on the quality of our MSc courses. 
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Financing our international education programme, however, is still cause for concern. In contrast 
with special institutes for international education (IE-institutes), the Dutch Government does not 
financially support universities providing international education. Having said this, the Ministry of 
Agriculture, Nature Management and Fisheries, however, has generously contributed to the 
development of the programmes. But, when we offer the programmes in a cost-effective way they 
appear too expensive for students from developing countries. The lack of the necessary grants for 
these students is the main barrier to a larger inflow of foreign students. 

In this respect I feel that the Dutch Government underestimates the importance of international 
higher education to the economic position of our country. A well-educated foreign alumnus is a 
potential goodwill ambassador for the Netherlands and can be of great importance to Dutch firms 
(industry) that want to establish abroad. Moreover, raising the academic level of faculties of 
universities in developing countries, together with other forms of cooperation, such as bringing in 
Dutch experts on the spot, is a very effective way to develop cooperation. 

The Agricultural University will continue developing international education. It is our aim to at 

least double it in the next 10 years. It will become a vital part of 'Brainport Wageningen'. 

Cees M. Karssen 

Rector Magnificus 



INTERNATIONAL HIGHER AGRICULTURAL 
EDUCATION AFTER 2000 

Conditions and Issues 

Wout van den Bor, Wim Heijman and Tini van Mensvoort1 

INTRODUCTION 

This year, Wageningen Agricultural University, the Netherlands celebrates the 25th anniversary of 
its International Postgraduate Programme. This programme encompasses 15 MSc-courses, 
enroling more than 200 international students. In addition, WAU also offers an extensive PhD-
programme to international students. The international postgraduate programme of WAU is 
developing rapidly and dynamically, both in scope and in size. Although these developments are 
labelled positively, there is need for concern and reflection as well. This has to do with serious 
questions, such as: what are the claims of society, on a global scale, with regard to postgraduate 
teaching and learning? Should international higher agricultural education develop according to 
market demands or is there a need for autonomous, institutional policy development? Should 
international postgraduate education be promoted through local institution building or through 
international student mobility? Are universities in the North sufficiently equipped to cope with the 
growing demand for international postgraduate programmes? What are the ramifications of these 
questions and their answers for institutional policy? 

These and many other questions were discussed during an International Symposium on Inter­
national PostGraduate Education in Agriculture and the Environment, held in Wageningen on 
January 29, 1997. As most of the issues and problems apply to practically all international insti­
tutions for higher agricultural learning in the North and West, it seemed to be worthwhile to 
publish the Proceedings of this Symposium for a wider audience. 

In what follows we elaborate on a few of the essential questions that beset international higher 
agricultural education. At the end of this position paper we briefly introduce the other contributi­
ons to these Proceedings. 



CONDITIONS AND CLAIMS 

Global restructuring has undoubtedly created new conditions for agriculture and rural areas in the 
North and West. New demographies are emerging in rural areas and new land holding structures 
are created, whereby a diminishing number of farms produce the bulk of the value of farm 
products. A new land-use paradigm is emerging, questioning the production imperative in the light 
of surplus and environmental implications. Institutions are becoming 'flatter' and governance is 
decentralized; 'just in time' production has been stimulated and horizontal networking of third 
sector institutions at the local level is growing rapidly. Labour market conditions are changing; 
women are participating more strongly in a diversified and pluri-active type of rural activities. 
Agrarian disengagement is becoming a serious social and emotional problem. The role of the state 
is declining or changing; 'remote' governance and a 'hands-off approach are being driven by 
ideological and financial constraints (Van den Bor, et al, 1995). 

The South and East are equally strongly confronted with rural change and diversification. The 
World Bank recently admitted that its policy of structural adjustment, macro-economic and top-
down restructuring in the developing world has not resulted in tangible solutions for their rural 
economies. The Bank as well as other international donors, national governments and NGOs seem 
to realize now that rural development is regional and culture specific. The enhancement of 
regional and local rural economies has to be based on a bottom-up and participative approach, 
building on local expertise and a transparent incentive pattern (see e.g. the PhD-studies of 
Mongbo, 1995; Mahir, 1996; Millar, 1996). 

The problems connected with agriculture in the Eastern and Central European countries are gigan­
tic. Adaptation to the requirements of a market economy is particularly difficult. Opening state 
borders a large influx of competitive products, a decrease in real wages and other incentives have 
caused a drastic reduction in domestic demand for agricultural products. The problem now is how 
to sell, not how to produce, as Wieczorek (1996) rightly states. The very poor and increasingly 
obsolete infrastructure and the lack of access to cheap credit makes it almost impossible for the 
agricultural sector to change the production from bulk-oriented to quality-oriented. 

These structural problems cannot be solved by adaptive and appropriate higher agricultural 
education alone. But higher agricultural education can certainly contribute to bringing these 
problems closer to a solution. As we have seen, most problems mentioned originate from 
changing international conditions. This means that higher agricultural education should take these 
international conditions into account. The question is what kind of new professional expertise 
graduates of (international) higher agricultural education need, in broad terms and in addition to 
more conventional disciplinary knowledge, to comply with these rapidly changing demands of a 
restructured rural domain and the support systems which services it. In addition to the analyses of 
Teichler (1991) and Neave (1991), Van den Bor et al (1995) mention the following key areas of 
expertise: new information technologies, international orientation, social dynamics, basic 
knowledge of processes of globalization and rural restructuring, integration of technical subjects 
and liberal arts, a comparative outlook, an emphatic orientation on the ethical and moral 



implications of technical agricultural knowledge, and a deeper insight into the mechanism of 

university outreach. 

Do we not ask too much from international higher agricultural education? Can our agricultural 

universities and colleges meet all these demands in our rapidly changing international society? 

Finding answers to these questions requires careful scrutiny and re-thinking of the mission of our 

system of international higher agricultural education. 

AIMS AND BALANCES 

Processes of globalization and rural restructuring demand critical re-orientation of international 
higher agricultural education. This reflection pertains to such issues as changing target groups and 
contents, institutional management and professionalization. 

The clientele of institutions for higher agricultural education is changing rapidly. Demand 
categories are no longer restricted to 'regular' students in the 16-25 age cohort. New categories of 
international students knock at the gates of Western and Northern universities, such as students 
from Central- and Eastern European countries but also elderly students who will ask for 
tailor-made courses. This diversification of demand is, at least partly, induced by the fact that the 
content of education and training becomes obsolete with an ever-increasing speed. Hence, life-long 
and continuing learning is unavoidable. If diversification of target groups is the aim of internati­
onal higher agricultural education, the balance will be dictated by financial and administrative 
possibilities. International education is costly and demands creativity in the yearly planning cycle. 
If institutions in the North and West want to diversify in this respect, and we think they should, it 
is of utmost importance to find financial sponsors and to promote efficiency and flexibility in the 
deployment of staff. 

Changing social and manpower demand requires a drastic restructuring of traditional curricular 
content. Universities and colleges in the North and West will have to change from the traditional 
'tropical' courses and programmes stemming from long past colonial times. Instead, new curricula 
must be designed together with international target groups. These curricula must offer ample 
opportunity for external input, in terms of both subject matter and staff. Reciprocity is the 
important word in this respect. Institutions in the North and West together with those in the South 
and East will have to establish mutual strategic alliances, providing opportunity for staff exchange 
and jointly produced curricula. Increasingly, the newest information and communication technolo­
gy will play a vital role in this respect. Electronically produced 'textbooks' and databases will 
prove to be more economically viable than the production of conventional printed textbooks. 
Jointly organized international postgraduate programmes consisting of separate modules are 
developed already but need more support from institutional managers. 



Revitalizing and restructuring international higher agricultural education presupposes focused 
management. International education demands specific management from Northern and Western 
institutions. Study programmes for international students and so-called 'regular' programmes for 
local students cannot be integrated as if there were no differences in student characteristics, 
didactic demands or other professional staff requirements. But if financial limitations dictate 
further integration of international programmes into 'regular' ones, it will not suffice to 'streamli­
ne' the international programmes. So-called regular programmes will have to be critically 
reviewed and adapted as well, if only because mixed student groups will put different demands on 
staff. Western and Northern institutions that deliberately aim to offer international programmes 
should strike a balance between their financial possibilities and managerial expertise and the very 
specific demands of international target groups. If they are not willing or able to adapt institutional 
policy to these specific demands, they will lose their international reputation and image. 

Another issue which deserves special attention is the commoditization and commercialization of 
international higher agricultural education. Increasingly, the future of higher (agricultural) educa­
tion is defined in market terms. We should find a 'market' for the 'products' of higher education. 
Our 'customers' should be approached by means of an appropriate 'acquisition strategy' and 
teachers and lecturers will be called 'account managers' before long. Wageningen Agricultural 
University generates 40% of its yearly budget by carrying out commercial research and teaching 
activities. These developments have potential positive and negative impacts. As soon as academic 
life becomes involved in commercial entrepreneurial activities, questions can be asked about the 
balance between the original idea of the "Bildungsuniversität" with its ideological undertones and 
the modern 'knowledge factory' that has to tune its aims and objectives to the wishes (and whims) 
of external sponsors (Barnett, 1990). Again, choices have to be made as to the most desirable 
future strategy. 

ISSUES OF (RELOCATION 

Too long it has been taken for granted that Western and Northern universities and colleges were 
the best loci for international higher agricultural education. This was legitimized by the sophistica­
tion of the systems of higher education in the North and West but also, though candidly, by the 
specific institutional interests of these institutions. Knowledge is increasingly considered to be an 
economic asset which has to be marketed worldwide. This, however, is the language of econo­
mists. Advocates of these policies are not concerned primarily with the question: should possibili­
ties for higher agricultural learning in the South and East be enforced through ongoing one-way 
student mobility to the North or West or through institutional strengthening in the South and East? 
Or, we would like to add, through a combination of the two options? 

This discussion is almost as old as the system of international education itself. The present 
Minister for Development Cooperation of the Netherlands, Jan Pronk, has been one of the 
strongest advocates of building up strong systems of (higher) education in the South. However, 



the Dutch system of international education has not disappeared. On the contrary, more and more 
international students find their way to Dutch universities and colleges (Van den Bor, 1997). Van 
der Wende (1996) recently analyzed the developments and trends in the provision of international 
curricula. She found that in all the OECD countries examined (Australia, Denmark, France, 
Germany, Japan and the Netherlands) there has been a large increase in the provision of 
international curricula over the past ten years. The motives behind this process of curricular 
internationalization were, generally speaking, commercial. The question remains to be answered 
whether this is the most efficient and cost-effective way to promote access and equity for students 
from the South and East. 

PROFESSIONALIZATION OF STAFF 

Building an 'international or intercultural classroom' has become a hot issue in discussions on the 
internationalization of higher agricultural education. There is growing concern about the need to 
culturally sensitize academic staff. But if one looks very carefully at what really happens in lecture 
rooms, however, one becomes easily disappointed. In a recent publication, Van den Bor (1997) 
questions whether the majority of teaching staff in the North and West is convinced of the 
necessity to receive additional intercultural training. And if staff is convinced, their working 
conditions are often so restricted that this type of professionalization does not feature prominently 
on their list of priorities. 

Further it has to be realized that providing intercultural training to teaching staff who have never 
received basic didactic training does not make them good teachers in the intercultural classroom. 
Intercultural training should be based on and integrated into basic didactic skills. 

Professionalization of staff for international higher agricultural education requires a broader array 
of competencies, however. Farkas-Teekens and Van der Wende (1995, Zie paragraaf 6.5) 
developed an inventory of specific lecturing skills for those active in intercultural teaching. This 
inventory is based on several clusters of demands, notably: 

- general aspects of the lecture profile; 
- aspects related to teaching in English; 
- aspects related to dealing with cultural differences; 
- demands related to didactics and educational innovation; 
- specific demands related to subject matter mastery; 
- knowledge of the international labour market; 

- knowledge about characteristics of the educational system of the countries of origin of foreign 
students; 

- use of media and new educational technologies; and 
- additional optional demands. 
Within each cluster of demands they differentiate between knowledge, skills and attitudes. 



Professionalization of staff is the responsibility of institutional management. This brings us to a 
brief discussion of issues related to management and strategy. 

INSTITUTIONAL MANAGEMENT AND STRATEGY 

If Western and Northern institutions for higher agricultural education want to continue or even 
enforce their international activities after 2000, they will have to look critically at their specific 
institutional weaknesses. Most of these constraints can be traced back to poor strategic planning. 
The consequences of inadequate strategic planning may be rather serious. Van den Bor (1997) in 
his previously mentioned publication explored a number of these consequences, as follows. 

First, a lack of integrative strategic policy-making will sooner or later result in overlooking 
important possibilities for international interinstitutional scientific cooperation or for commercially 
attractive activities. So far, many universities in the North and West have held the opinion that 
international contacts will automatically emerge and be maintained by individual staff members 
and/or departments. 'Bottom-up' internationalization is regarded as the most appropriate way for 
tangible international projects. Not seldom, this view leads to a laissez-faire policy. Far worse is 
that no or insufficient arrangements are made to create a much needed institutional infra-structure 
for internationalization, such as provisions for intercultural training, strategies to access donor-
money, seed-money for project tendering, funding for mobility, provisions for technology input 
and a hospitable and professional climate for foreign guests and students. Possibilities for 
international scientific cooperation and commercial activities are presently both very expensive and 
sometimes highly inaccessible. It has become extremely difficult for individual staff members or 
departments to make proper choices, to find the way in donor land and to prioritize. 

Second, lack of a central and common internationalization policy may result in a weak organizati­
on, in doing double work, in isolated activities, in short in special small kingdoms within the 
institution. Lack of central guidance and provision of conditions for intra-institutional cooperation 
and pooling of forces is absolutely necessary to face the rapidly growing international competition 
in academia. 

Third, weak central planning has serious ramifications for professionalization of staff and 
management. Programmes for staff development in the areas of language proficiency, intercultural 
training and internationalization of curricula need central attention, support and planning. The 
development of professionalism in cutting edge areas, such as virtual mobility, interactive video 
lecturing, electronic textbook production and distance education will never be successful if not 
supported and conditioned at the central level. 

Last, the ultimate consequences for the image and reputation of the institution (and its staff) 
should be envisaged. Lack of central planning will in the end affect quality of teaching, supervisi­
on of students and of curriculum development. International evaluation and comparison of quality 
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will become more serious and stringent now that international clientele and partners have become 
emancipated and rightfully demand quality. Our world changes into a global village. Northern and 
Western partners who fail to build up and carefully watch over their goodwill and reputation will 
lose a once solid image, globally! 

These and other issues and conditions set the stage for our discussions on the future of internatio­
nal higher agricultural education. In the next and last section of this introductory chapter we will 
briefly introduce the plenary presentations of our distinguished speakers. 

BRIEF INTRODUCTION OF PRESENTATIONS 

As we have indicated above, international higher agricultural education is mortgaged with several 
problems at the policy level, the institutional level and at the level of actor- and target groups. 
Fortunately, international higher agricultural education can also take a pride in some successes and 
in the creation and evolution of international academic cooperation. 

Frank Muchena from ETC East Africa Consultants in Nairobi, Kenya analyses the impact of the 
Wageningen MSc-programme on agricultural research, university training and the management of 
production systems in Kenya. He stresses the need for Wageningen Agricultural University to 
continue playing its role in the development and dissemination of knowledge, especially with a 
view to the selection of priority areas in agricultural research and to the 'feeding' of policy 
debates in the agricultural sector in the South. Re-training and follow-up of alumni is a conditio 

sine qua non in this respect, however. 

Larry Zuidema from ISNAR and, formerly, from Cornell University, USA presents a very useful 
and detailed overview of the historical experiences in international agricultural education at 
Cornell. He stresses the need to constantly respond to changes taking place in the North and the 
South. He feels that we need to move away from programmes that singularly focus on traditional 
disciplines. His message is that we need to assist international students to learn how to apply 
knowledge in their own environments. New modes of teaching and research need to be explored 
through joint South-North activities. The ultimate goal should be that countries in the South and 
East are able to provide adequate postgraduate training for their own students. 

Wout van den Bor and Frank de Jong from the Department of Agricultural Education of 
Wageningen Agricultural University develop a set of perspectives on international higher agricul­
tural education for the next century. They juxtapose two completely contradictory ideal types: the 
knowledge multinational and the free global universitas. Future international agricultural consortia, 
such as taking shape now in Wageningen, will have to strike a balance between these two options. 
This generates important questions: what is the best balance? What are criteria for making 
choices? Who makes the choices and, especially, what is an appropriate strategy at the institutional 



level. The authors develop concrete ideas for shaping such a strategy by developing a framework 
for strategic discussion and long-term development. 

Niels Rating from the Department of Communication and Innovation Studies of Wageningen 
Agricultural University explores the present and future challenges to agricultural professionals. 
Starting with the Copernican Revolution he develops the notion of a highly useful and necessary 
academic relativism. He states that we are in the midst of discovering that our efforts to master 
and control our environment are turning against us. This sheds new light on what it means to be 
an agricultural professional in the future. The key to such professionalism is continuous learning. 
He ends his contribution by giving an illustrative example from the domain of soil fertility 
management. 

The editors of these Proceedings sincerely hope that the plenary symposium discussions and 

presentations have contributed to the enhancement of more effective systems of truly reciprocal, 

long-term and participative international university cooperation in the realm of agriculture and 

rural development in its widest sense. 
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IMPACT OF THE WAGENINGEN TRAINING; EDUCATIONAL 
DEMANDS IN THE KENYAN SITUATION: WHAT SHOULD WAGENINGEN OFFER? 

F.N. Muchena2 

INTRODUCTION 

Since the start of the international education activities of Wageningen Agricultural University 
Kenyans have been trained there. Wageningen suited the Kenyan needs and has contributed 
substantially to agricultural research, university training, and management of production systems. 
In the near future, Kenya is expected to shift from a predominantly agricultural economy to an 
industrial economy with a large proportion of agro-industries. Accordingly, education needs will 
need to be refocused. General awareness of the need for sustainable production and proper natural 
resources management prompt a need for well-trained personnel with both a broad education and 
in-depth knowledge. People who can provide intellectual and management leadership are also 
needed. Wageningen must continue to play its leading role in development and dissemination of 
knowledge with a realization of the need for a multidisciplinary and interdisciplinary approach to 
development. Wageningen can play a role in influencing the selection of priority areas in research 
through participation in policy debates. A follow-up of Wageningen alumni to determine 
performance, retraining needs and facilitation needs is a desirable activity. 

BACKGROUND 

The Wageningen Agricultural University opened its doors to international students during the first 
Msc course in soil science and water management in 1971. This course had two Kenyan 
participants, one specializing in soil survey and land evaluation, the other in water management. 
The second training (1973) was attended by the author of this paper who specialized in soil survey 
and land evaluation with a minor in soil fertility and plant nutrition. 

Over the years, partly stimulated by alumni of the Wageningen MSc courses, the relevance and 
demand of training in Wageningen grew and so did the number of participants from Kenya. The 
major fields of participation widened: soil science, water management, crop science, animal 
science, forestry, geographic information systems and technology transfer. There has always been 
Kenyan presence in the Wageningen Programmes since 1971, and 42 Kenyans graduated. 

" ETC. East African Consultants. P.O. Box 76378, Nairobi. Kenya 
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One may ask the question why the Wageningen training has continued to generate interest? This 
can be attributed to the following: 

- relevance and the quality of the training programme; 
- academic content of the programme; 

- relevance of the knowledge learned in the context of what the alumni are doing as perceived by 
employers; 

- perception of the training by students; and 
- intellectual setting and environment. 

The concept of the training particularly as it relates to "export of knowledge", is a peculiar one 
and not many institutions tend to think about it especially with respect to the developing countries. 
At this juncture it may be relevant to refer to a common adage which states that "Give a 
man/woman a fish and he/she will be back to you tomorrow. However, if you teach him/her how 
to fish, he/she will be independent". In this context the third world experience is that there are too 
many people giving us the fish, which in some cases may be of questionable quality, rejected or 
not good enough. Emphasis on education should be geared towards creation of some degree of 
independence. It should focus on building and moulding people who can stand on their own feet. 
It should also build people with broad base education and thorough in-depth knowledge and 
understanding of their area of specialization. Wageningen has responded to this positively through 
its alumni, the majority of whom have performed above average after returning to their countries. 

IMPACT OF WAGENINGEN TRAINING IN KENYA 

The impact of Wageningen training in Kenya can only be judged against the education policies of 
the government, its aspirations and expectations including those of the employers of the 
Wageningen alumni. 

For more than thirty years the Government of Kenya (GoK) has made efforts at providing quality 
education and training opportunities to all Kenyans. Its agenda for the development of the 
education and training system has been and will continue to be guided by its main long-standing 
concerns as part of its national development philosophy of combating ignorance, diseases and 
poverty. One of the central goals of GoK is to ensure that education and training will contribute 
substantial improvement in the productivity of investment through: 

- ensuring acceptable standards of training; 
- ensuring linking of education and training with national development; 
- reducing imbalances in training programmes to meet identified needs; and 
- provision of opportunities to Kenyans to go for training outside the country to gain new 

experiences and expertise not available in the country. 

Considering the policy aspects above it can be stated that Wageningen training has contributed 

significantly in the following areas: 
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Agriculture, particularly in agricultural research. A number of Wageningen alumni have played 
key role in conduct and leadership of research in the fields of soil survey and land evaluation, 
soil fertility and plant nutrition, soil and water management (including irrigation and drainage), 
plant breeding, and crop production. Some have contributed to directing research and setting 
priorities for research. Results of agricultural research have contributed significantly to 
increased agricultural productivity, for example, through improved fertilizer use, improved crop 
varieties etc. Wageningen alumni have been instrumental in building up and institutionalization 
of one of the leading soil survey organizations in Africa. I am proud of having been associated 
with this institution - the Kenya Soil Survey (KSS). The products of KSS (soil maps, agro-
climatic maps and reports) have contributed to agricultural development, land use planning and 
priority setting for agricultural research. 

University education: Wageningen alumni are involved in training at our local universities. 
Two alumni are at Egerton University, Department of Crop Science, two are at the University 
of Nairobi, one in the Department of Soil Science and another in the Geography Department. 
Management of agricultural production systems. Two alumni have been and are still involved in 
management of sugar cane production in two of the main sugar producing organizations in 
Kenya, that is Mumias Sugar Company and the South Nyanza Sugar Company. 
Fertilizer industry. One alumnus is working with a company involved in compounding and sale 
of fertilizers as well as conducting trials to demonstrate appropriate fertilizer usage and 
application. 

EDUCATION NEEDS IN KENYA 

In the past two years there has been special attention to education particularly with regard to 
access, equity, quality, and relevance. This becomes more important considering the socio­
economic conditions in the country. As we approach the next millennium the country has great 
concern for rapid development particularly in the direction of industrialization. This implies that 
the emphasis will shift from a predominantly agricultural economy to an industrial economy in 
which a large proportion will be agro-based industries alongside other industry development. The 
implications of this in education terms are: 

- Primary education should be made universally available. 

- Increased numbers of primary school leavers must go to high school. 

- Need for refocussing on education and training at tertiary level. 
- Need for institutions that will focus on producing technologists/technicians who can participate in 

the development of an industrial society. 

What are the challenges of making the above happen? There is a need to improve agricultural 
production, management of resources and dissemination of agricultural knowledge. Therefore, 
training in disciplines such as crop science, plant breeding, soil fertility and plant nutrition, soil 
and water management, agricultural extension and sustainable agriculture will continue to be 
important. Considering the cyclic rainfall failures there is a need for appropriate technologies in 
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water management, water harvesting and efficiënt water use. Post-harvest crop storage, 
processing, and packaging for both local and international markets is also an area requiring 
attention. There is also a need for technologists who can design and develop agricultural 
machinery appropriate to the prevailing conditions in the country-both biophysically and socio-
economically. 

There is a need to train people at higher levels (technologists, undergraduates and graduates) in 
order to provide intellectual and management leadership in the development process towards 
achievement of national goals. Current training programmes do not have this intellectual 
leadership as their goal, but focus mainly on technical know-how. Hence, there is a need for 
rethinking and transformation of education programmes. 

In the light of the above mentioned Wageningen must continue to play its leading role as a first 
class institution to develop and disseminate knowledge through solid scientific training 
programmes which focus on areas of interest to both developed and developing countries. In this 
way everybody benefits. This should deliberately be engineered in the process: agricultural 
production-harvesting-storage-processing-logistics. Another emerging area of interest of training at 
graduate and post-graduate levels is in the field of natural resources management. Training in this 
direction requires emphasis on a multifaceted and interdisciplinary approach. Students should be 
equipped with tools and techniques of community mobilization and collection and analysis of data 
on natural resources, socio-economic and cultural aspects. 

ROLE OF WAGENINGEN IN INFLUENCING FINANCING INSTITUTIONS 

Wageningen University can play a major role in influencing institutions such as the World Bank, 
European Union and Regional Development Banks towards flexibility in selection of focus in 
studies. Over the past ten years one has seen pressure being brought to the developing countries to 
re-emphasize provision of basic/primary education. If this is taken to its extreme, it is a dangerous 
trend because it will curtail the development of higher level education, which is essential to the 
development of all sectors of the economy. As pointed out earlier a well-developed human capital, 
especially in terms of technical and managerial skills, is one of the most critical factors for 
industrial development and competitiveness. Promotion of industrialization and technology is 
critical to wealth and employment creation. In view of this there is a need to maintain a balance in 
education policy. 

Institutions like Wageningen can play an important role in getting institutions such as the World 
Bank, EU and other donors, change their outlook from emphasizing primary/basic education as 
opposed to tertiary education. It is this level that provides well-trained managers, skilled 
technicians, inventors, innovators, researchers, doctors, engineers etc. Everybody knows that 
these are desired specialists. Hence, the direction which education policy takes, particularly in the 
developing countries, is crucial. There is, therefore, a need to focus training and manpower 
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development policies towards specializations that are relevant to the prevailing socio-economic 

conditions of both the developed and developing countries. 

FUTURE PERSPECTIVES 

Considering the training and manpower development needs of Kenya and other developing 
countries in the region the following suggestions on what Wageningen training could consider in 
the future are given: 

- In-country short term training particularly in aspects related to development studies. 
- Postdoctoral courses especially in research management. These could be in the form of in-

country courses. 

- Short updating training courses for past graduates from Wageningen. 

- Linkages with foundations to support Wageningen graduates, particularly those from 
developing countries, to do research after completion of their studies. 

- Promote research linkages with National Agricultural Research Systems and International 
Agricultural Research Centres to facilitate conducting of research in developing countries. 
Through this, export of knowledge and sharing of experience will be enhanced. 

It has been noted that over the years the duration of the MSc training has decreased from two 
years at the initial years of the training to seventeen months at present. Notwithstanding the 
thinking behind this, careful considerations should be made to ensure that there is no compromise 
to the standard of education and quality of graduates from Wageningen. A training period of two 
years is preferred for Msc training with a thesis. 

Finally, I would like to thank the Organizing Committee and the entire management of the 
Wageningen Agricultural University for inviting me and bestowing me with the honour of 
addressing this distinguished audience. 
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Perspectives on International Development Education 
The Cornel] Experience 

L. Zuidema3 

INTRODUCTION 

The demand for international development-oriented education in agricultural fields of study at 
postgraduate level comes from both the North and the South. The nature of the demand for this 
type of education is changing along with political and economic changes and the rapid 
improvements in communications. What we offer and how we organize dealing with knowledge 
transfer will determine the future viability of our programmes. 

Wageningen Agricultural University and Cornell University have long histories in international 
development-oriented education and are valued highly for focusing on training and support of 
professionals from and for the South. It is apparent, however, that we constantly need to respond 
to changes taking place in both the North and the South. We need to move away from programs 
that singularly focus on traditional disciplines towards programmes that also assist students to 
learn how to apply knowledge in their own environments. New modes of teaching and research 
need to be explored and incorporated into the design of our educational programmes. More joint 
activities with educational institutions in the South will enable us to focus our efforts on 
institutional strengthening. Only when countries are able to provide adequate education at the 
postgraduate level for their own students can we declare our programmes to be fully successful. 

It is a pleasure to join the celebration of the 25m Anniversary of the International Postgraduate 
Program in Agriculture and the Environment at Wageningen Agricultural University. I know of 
no other university in the world which has made such an investment in international development 
education in agriculture. You are to be commended not only for sustaining this important program 
over the past 25 years, but also for your constant efforts to develop and improve programmes that 
respond to the needs of the South. This paper discusses the changes taking place in the world 
which will continue to influence our programmes. Most of the points raised come from my 
experience in the US and particularly at Cornell University where I was associated with the 
International Agriculture Program for the past 30 years. 
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WHAT IS INTERNATIONAL DEVELOPMENT-ORIENTED EDUCATION? 

The focus of this presentation is on international development-oriented education at the post­
graduate level. International development education is often viewed as programmes for foreign 
students. But this needs to be defined more precisely. For this presentation, international 

development-oriented education is defined as advanced programmes which address the unique 

needs of persons who are or expect to be involved in development activities in the South including 

technical services, extension, research, education, and institutional development. These 
programmes can be based in any discipline (technical, social, economic or management) or they 
can be multi-disciplinary in nature. While some information on the training of foreign students is 
presented, the focus is on development-oriented educational programmes designed in the North 
that are offered to students from both the North and the South. 

A distinction is made between universal education and international education. Much of the 
discipline-based curricula is focused on universal and basic knowledge that can be applied 
anywhere. While this is an essential component of postgraduate degree programmes, the focus 
here is on the range of learning opportunities designed to meet the unique needs of those working 
in the South. This includes tropical agriculture, development economics, small-scale 
mechanization and other targeted programmes such as those offered in the International 
Postgraduate Program at Wageningen Agricultural University. 

It is recognized that there is a tension between in-depth discipline-focused educational programmes 
and those which provide breadth in relation to a particular application of discipline or are 
interdisciplinary in nature. The argument for strong discipline-based education is that we need to 
educate students for the changing needs of the future. However, those of us involved in 
international development-oriented education recognize that the context for applying knowledge is 
also an important dimension of our educational programmes. 

WHY ARE WE INVOLVED? 

There are really two sides to the question of why we are involved in international development 
education. First, what educational programmes are in demand and, second, what we are able and 
willing to supply. 

There are two aspects of demand in relation to students from the South. First, there is intrinsic 
demand for educational programmes in the North that cannot be adequately provided by 
educational institutions in the South. Usually, this is transformed into effective demand only when 
there is external support since the cost of education in the North is over 10 times more expensive 
than in most countries in the South. So, external funds are necessary for most scholars. Second, 
the funding of most scholarships is based on external perceptions of what is needed to develop the 
agricultural and rural sectors in the South. Bilateral and international development agencies and 
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donors, therefore, create a demand through external pressure for international education since they 
recommend it and pay the cost. In short, demand for our programmes is based on the perceptions 
of many individuals and entities: students, country leaders, development agencies and donors. 
What makes university development-oriented educational programmes attractive to students from 
both the North and the South? First, the programmes usually have excellent academic standing 
based on professors of high reputation who have a good publication record. Second, they are 
targeted and focused on the issues of the South (e.g. tropical soils). Third, they are flexible 
enough to meet the specific needs of each student. There is a fourth and less comfortable 
attraction. Some students seek programmes which have a reputation for making it relatively easy 
for them to achieve a postgraduate degree. Unfortunately, many of these educational programmes 
recruit international students merely to maintain student enrolment levels. Wageningen and Cornell 
are not among these institutions. 

On the supply side, many international development education opportunities are created by the 
North for various national purposes. First, to expand a country's impact by utilizing its 
educational capacity in new markets. Second, to have educational programmes which contribute to 
the overall objectives of a country's foreign policy. An example of this is university participation 
in government-funded international development projects that have capacity building and/or 
institutional strengthening dimensions. Here educational programmes, qualification levels and even 
student research activities are pre-defined and monitored to fit the overall scheme of a project. 
Third, to serve national economic goals. For example, some countries develop educational 
programmes to give international participants an appreciation for the equipment, supplies and 
services that they want to export. In some cases (not here in the Netherlands), funding from 
governments for international education programmes is based on these conditions. 

At the university level, we are involved in international development-oriented education for the 
following reasons. First, we recognize that a multi-national mix of students enriches the learning 
environment. To do this, we have made efforts to make our programmes attractive to international 
students. We believe that the transfer of information and ideas among students and with professors 
has high potential for increasing the value of our programmes to all who participate. Second, we 
recognize the importance of North to South transfer of resources and that the sharing of ideas and 
knowledge is one effective way to accomplish this. Third, when we become involved in 
development activities abroad, we see human resource development as a key component in the 
building of viable institutions in the South to serve their agriculture and rural sectors. In short, we 
have a vision of a better world and are trying to make a difference. 

To summarize, we are involved in international development education for a variety of reasons 
and both the effective demand and the quality of the educational programmes that we supply effect 
the extent of our involvement as educational institutions. When we know our market well, we will 
have the opportunity to educate development-oriented students. When we do our job well, we will 
be building the capacity for future education in the South. Then we can look forward to the day 
when exchanges of professionals and ideas will be on a more mutually beneficial basis. 
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WHAT IS THE EXPERIENCE OF CORNELL UNIVERSITY? 

Most of my experience with international education was with Cornell University where I 
participated in the development and management of the International Agricultural Program of the 
College of Agriculture and Life Sciences. Here I will refer to the particular experience of Cornell 
University and allow you to compare this with your own experience at Wageningen Agricultural 
University. 

Before discussing Cornell University, let us look at the broader US context for international 
education. First, there are currently over 450,000 foreign students in the US (up from 82,000 in 
1965, 155,000 in 1975 and 342,000 in 1985). Of this population, only 2% are currently enroled 
in agriculture education programmes (down from 4% in 1965). The major growth areas have been 
in Business Management (now 20%) and Mathematics and Computer Sciences (now 8%) and 
Engineering remains high (now 16%). Second, of the nearly 42,000 PhD-degree recipients (US 
and foreign) from US universities in 1995, 21.2% were foreign students on temporary visas 
(another 10% were on permanent visas). The highest proportions of foreign students were in the 
fields of engineering (42%), physical sciences (27%) and business and management (26%). These 
facts show that the US is playing a major role in international education, but that interest in 
agriculture education is small and declining. 

The US "land-grant" universities (about 70 with Colleges/Faculties of Agriculture) have had large 
numbers of international students for many years. They also were involved in many USAID-
funded development assistance activities in the South including over 60 agricultural university 
institutional development projects, which involved 35 of these universities. A 1988 study of 58 US 
universities involved in all types of international development assistance projects points out that 
university "participation in (these) development assistance activities had played an important role 
in the internationalization of some college (educational) programmes and activities." Also, these 
activities have broadened faculty experiences and perceptions which they then incorporated into 
on-campus educational programmes. It is interesting to note, however, that very few US 
universities developed international agriculture education programmes on their campuses before 
the late 1980s. 

Cornell University was one of the early leaders in international development education in the US. 
At Cornell University today, the area of international development studies involves about 200 
professors, a multiplicity of programme units (College/Faculty based, Department based, problem 
focused, and area studies focused), and over 250 specific courses that are internationally oriented. 
One of the largest of the Cornell programmes is the International Agriculture Programme (IAP) of 
the College of Agriculture and Life Sciences. Another international programme relevant to our 
discussion is the more recently developed university-wide Cornell International Institute for Food, 
Agriculture and Development (CIIFAD), which is closely affiliated with IAP. 

Cornell University launched a programme in International Agricultural Development in 1963 (later 

the name was changed to International Agriculture Programme) as the fourth dimension of the 
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College along with teaching, research and extension). From the very beginning, IAP had strong 
support from professors, Department Chairs, the College Dean, the University President, the State 
of New York and the Ford Foundation. The international experience and interest of professors 
was high, since many had been involved in international development assistance activities, 
including over 60 who had participated as long- and short-term staff of an institutional 
development project at the University of the Philippines College of Agriculture. 

The Ford Foundation was heavily involved in agricultural development activities at the time and 
funded the development of an internationally-oriented social science programme in the College of 
Agriculture and Life Sciences at Cornell (later this support was extended to the agricultural 
sciences). They assisted in the creation of 10 international professorships in the College by 
supporting them for 5 or more years under the condition that Cornell arrange for the State of New 
York to continue their support on State funds. Thanks to an internationally-oriented Governor 
(Nelson Rockefeller) and an enlightened Dean (who suggested that Cornell should view world 
agriculture as its challenge), these 10 international positions were established. So, one foundation 
block of the new International Agricultural Programme at Cornell was the establishment of 10 
international agriculture professorial positions in 8 disciplines. 

In the early years, IAP had responsibility for several international development activities abroad, 
including a large Ford Foundation sponsored project at the University of the Philippines College 
of Agriculture, which focused on developing the capacity of that institution to offer and award 
postgraduate degrees. Despite this, IAP immediately began to develop a comprehensive 
international educational programme on the Cornell campus to address the needs of the South. 
One of the first steps was the creation in 1964 of a new Graduate Field of Study in International 
Agriculture and Rural Development (IARD). This field of study now consists of 58 professors in 
several disciplines. It offers a secondary degree programme (minor) for those studying for MSc 
and PhD-degrees, since we believe that most students at the postgraduate level should be well 
founded in a discipline and treat the study of development as complementary to their major field 
of study. It also offers a Masters of Professional Studies degree which is discussed below. 

One of the most important elements of the graduate Field of IARD is its curriculum of courses. 
For the past 20 years, about 60 individual courses that relate directly to international agricultural 
development (35 others indirectly) have been offered. Among them are twelve interdisciplinary 
International Agriculture courses, which are offered as a core programme to our students and 
others who may be interested. Two are worthy of note. The first is IA 602 which involves a 
three-week field trip to a country in Central America for 30 postgraduate and advanced 
undergraduate students (foreign and US) and 6 professors. Offered for the past 30 years, this 
course has been valued highly by all students for its ability to bring them into direct contact with 
both development institutions and targeted beneficiaries to discuss problems and alternative ways 
of dealing with development. The second is IA 603 on the Administration of Agricultural and 
Rural Development, which helps students learn how to formulate viable development projects and 
develop the skills to implement them as projects or programmes. 
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A second important element of the graduate Field of IARD is the Masters of Professional Studies 
(MPS) degree programme. Launched in 1973, this programme was developed to improve the 
understandings of development professionals about the processes of development while allowing 
them to up-date themselves in technical areas. It is designed to prepare existing professionals to 
assume leadership positions in development projects, government and non-government 
organizations, and international development agencies. A total of 15 students (5 from the US) are 
currently enroled in the 18-24 month programme. A little over half of the 200 students who 
matriculated in the first 20 years were from the US (several as former Peace Corps volunteers) 
and the remainder from 37 different countries. The minimum professional experience required for 
entry is two years and about half of the students had over 5 years experience prior to enrolment. 
While the minimum education for entry to the MPS-IARD programme is a bachelor's degree, 
17% already had a Masters degree and two persons had a PhD. The majority of the students focus 
on the social sciences (agricultural economics, rural sociology and education); but, in recent 
years, interest in environmental issues has increased substantially. 

One of the strategic components of the MPS programme is the development of a project paper 
(not a research thesis). The project paper is designed to help participants blend their past 
experiences with a mix of current educational activities to develop a product that they and others 
can use in the future. Accordingly, several field manuals and educational materials have been 
produced for use by NGOs, development organizations and government agencies. 

In 1990, Cornell University was the recipient of a large anonymous gift for the establishment of a 
new institute called OIF AD. This Institute works with groups composed of professors and 
students to define and execute thematic programmes (country based and universal). These 
programmes involve cooperative research, training and policy-oriented activities. They are 
designed to increase the opportunity for Cornell students (US and foreign) to conduct research 
abroad. Students supported by CIIFAD are among the 100 or more (10%) postgraduate students in 
the College of Agriculture and Life Sciences that go abroad each year to conduct research, usually 
in cooperation with local institutions in the South. 

What are some of the lessons of the Cornell experience? First, our international programme 
depends on a dedicated and interested faculty with considerable international experience. Second, 
international development education programmes, which are usually interdisciplinary in nature, 
must be carefully managed to be sustainable in a discipline-oriented environment of a university. 
Third, international programmes must be flexible to meet the individual needs of our diverse 
population of students. Fourth, courses that help students make the transition from the academic to 
the "real" world are valued highly by our graduates. 
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HOW DO WE COPE WITH CHANGE? 

We are living in an era of rapid change and our educational institutions are not exempt. This 
section looks at the changes taking place in both the North and the South that effect international 
development education. An attempt is made to indicate some appropriate actions that respond to 
these changes. 

Relationships between countries in the North with those of the South are changing economically, 

politically and structurally. In the past, colonial interests and the cold war stimulated much of the 
funding that went into international development education in the North. These factors also 
motivated the funding of language and area studies programmes for students from the North. The 
new motivation for international studies for our students is called international competitiveness. 
Now there are less bilateral and international foreign student scholarships. Consequently, an 
increasing number of students or their countries must pay directly for education in the North. This 
means that the demand for education in our universities is now more influenced by job and 
business opportunities and less by development projects with human resource capacity building 
objectives. ACTION - These changes reinforce the need for us to focus on institution building in 
agriculture to enable the South to meet its own needs for postgraduate training in agriculture. This 
has implications for the recruitment and selection of students, for how we train them and for how 
we design our programmes. 

Changes taking place in educational institutions in the South are influencing our educational 

programmes in the following ways. 

First, more of the developing world countries are awarding postgraduate degrees than ever before, 
particularly in Asia. This is positive and we can be proud of what contributions we have made to 
this. Cornell was part of an effort to strengthen agriculture institutions in the South in the 1950s 
and 1960s and today the Philippines provides most of the human resources it needs in agriculture 
at the postgraduate level. ACTION - We need to develop partnerships with these postgraduate 
institutions in the South for joint activities including short courses and workshops to help in the 
development of new programmes and to strengthen others. 

Second, there is diminished reliance on agriculture in the economies of many countries in the 
South. What has not changed, however, are the levels of rural and urban poverty. While much of 
this poverty is related to changes taking place in the agricultural sector, not all is ameliorated by 
agricultural programmes and projects. Dealing with those left at the margins of the economy is 
still an issue and an important focus of some of our programmes. ACTION - We need to train 
more persons from and for NGO organizations and empowered community organizations which 
are best able to deal with poverty alleviation. 

Third, the pressures on the environment are increasing and competition for the use of natural 
resources is causing tensions and raising concerns about their availability for future generations. 
Agriculture can be both the problem and the solution and many countries are focusing on these 
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policy issues at this time. ACTION - We need to create more multi-disciplinary, postgraduate 

education programmes which focus on the nexus of agriculture and the environment. 

There are changes in the national and discipline mix of students in postgraduate programmes at 

our universities. In looking at the statistics for foreign students in the US, there appears to be a 
high correlation between country representation and the ability to pay economically or through 
development assistance. Many countries that now have the ability to pay also have educational 
institutions at the postgraduate level, but they value our education in certain fields of study where 
they remain weak, for example, engineering for Koreans and business management for Japanese 
and Taiwanese students. Asians lead the list with almost 60% of the 450,000 plus foreign students 
in the US and 51 % of the 2,600 plus foreign students at Cornell University. The top 4 countries 
represented are all tigers of Asia, while only 4% are from African countries (both in the US and 
at Cornell). It is interesting to note that there are fewer Africans studying in the US today than 
there were Nigerians enroled in US degree programmes 12 years ago. Sadly, the need for trained 
manpower in Africa is even greater today than in the past. ACTION - The North must continue to 
provide scholarships for students from Africa and other countries where postgraduate education 
opportunities and ability to pay are limited. 

The development interests of students from the North is also changing. The demand for 
development-oriented education in agriculture on the part of students from the North is currently 
flat in the US. At Cornell, the numbers of students in the MPS I ARD programme increased to the 
mid-80s and levelled off at that point. The number of students producing development-oriented 
theses and dissertations also peaked in the mid-80s, declined in the late 80s and moved up slightly 
thereafter. Furthermore, there has been a move away from support by development agencies of 
long-term staff from the North to go to the South with the exception of staffing for PVO type 
activities. ACTION - We need to train more persons from the North who have a broad knowledge 
about development approaches to go along with technical skills so they can work effectively in 
small PVO and NGO projects. Others who need our educational programmes are the staff of 
international and bilateral development and donor agencies. 

Finally, the communications and information revolution will force changes in our educational 

programmes. Two aspects are worthy of our review. 

First, access to information is increasing rapidly worldwide. While many now have more 
information at their disposal, their ability to apply it in development settings may still be limited. 
One reason is that the institutional framework of the country may not be well developed or strong 
enough to convert this information into knowledge that can be applied effectively. ACTION - Our 
educational programmes must help bridge the gap between information and knowledge and the 
processes necessary to utilize both effectively. 

Second, we now have opportunities to package educational programmes for different delivery 
modes. Our ability to communicate by e-mail now, and in real-time conferencing in the future, 
will enable us to increase the numbers of students we train at lower cost to them. ACTION - We 
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need to introduce more flexibility into our programmes to utilize a mix of modes. We can do this 
with individual students or in cooperation with educational institutions in the South through short 
courses, complementary programmes, joint degrees, etc. We must not lose, however, one critical 
dimension of our development-education programmes - lateral learning. The opportunity that our 
students have to share their considerable experiences and ideas with each other and with our 
professors is one of the real and often underestimated values of our international 
development-education programmes. 

CONCLUDING REMARKS 

The demand for international development-oriented educational programmes in agriculture and the 
environment will continue for some years to come, but the national mix of students and their 
educational needs will continue to change in relation to progress being made in institutional 
development in their countries. Quality educational programmes that are flexible enough to meet 
the variable needs of development-oriented students will survive. While the same educational 
standards must be maintained for all our students, we need to recognize that each person starts at 
a different point and has different needs. The relevance of our programmes can be improved in 
several ways. First, helping students develop the capacity to analyze and design programmes and 
activities that can make a difference should be a distinguishing hallmark of our 
development-oriented programmes. This means that we need to structure programs to help 
students deal with the processes of applying their knowledge. Second, we need to increase the 
opportunities for our students to become more engaged in their specific problems, while enroled 
in our programs. One way this can be done is by encouraging students to do their research on 
problems in or related to their countries. 

Maintaining lateral learning opportunities to let students share the richness of their experiences 
with their peers from other countries will increase the value of our programmes. This is 
something that is sacrificed by traditional remote learning programmes, but may be possible with 
new forms of communications in the future. 

Finally, the more our international education programmes can focus on the strengthening of local 
institutions, including educational institutions, the more valuable they will be for sustainable 
development in the South. Only when these countries are able to provide adequate education at the 
postgraduate level for their students can we declare our programmes to be fully successful. 

I wish WAU every success in its next 25 years of development-oriented education. 
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BETWEEN KNOWLEDGE MULTINATIONAL AND FREE GLOBAL UNIVERSITAS 
International higher agricultural education towards 2010 

Wout van den Bor 

and 

Frank de Jong4 

INTRODUCTION 

Reform debates on content and structure of higher education are as old as the idea of the 
university itself. After World War II higher education in Western Europe has changed 
considerably. These changes relate to the role of research and scholarship, the disciplinary and 
professional thrusts, the ways of teaching and learning and the relationship between academia, 
university administration, government and society (Teichler, 1996: 90). 

These general shifts are reflected, at least partly, in the development of higher agricultural 
education. In addition, structure and content of higher agricultural education is strongly influenced 
by processes of globalization, changes in the agricultural production system and concurrent 
ruralization (see Van den Bor et al, 1995). Global developments and the subsequent processes of 
rural restructuring are no longer gradual but represent a 'quantum leap' (Fuller and Van den Bor, 
1995). 

Over the past few years serious discussions have been initiated on the implications of globalization 
and rural restructuring for higher agricultural education (Van Haarlem and Colpaert, 1993). These 
discussions focus inter alia on targets and contents, institutional management, issues of 
professionalization and strategy (Van den Bor, 1993). They are both relevant and speculative. 
Relevant because extremely rapid societal and sectoral developments are taking place right before 
our eyes. Speculative because professing what higher agricultural education will look like in 2010 
is as difficult as predicting who will be the next Pope. Yet, we will have to do something very 
soon to prevent our higher agricultural education system becoming obsolete through its own lack 
of innovativeness or being made obsolete by multinational media giants who see a market for 
virtual higher education of the worst kind. Thus, the question is: how can we structure our 
discussion on higher agricultural education in such a way that policymakers, university leadership, 
faculty and students can do something now to initiate educational improvement? We feel that a 
productive way of looking at higher agricultural education towards 2010 is to try and free 
ourselves as much as possible from dusty paradigms, conditional straitjackets and blurred tunnel 
visions. Instead we propose to step into a time-machine and travel to 2010. What will we find 
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when we look for an institution for higher (agricultural) education in the United States of Europe? 

Let us assume, just for the sake of discussion and argument that our agricultural university will 

have developed into either a knowledge multinational (KMN) or a free global universitas (FGU). 

In what follows we develop these two polar notions by looking at the following key issues: 
mission, target groups, societal role, internal task differentiation, international task differentiation, 
disciplinary development, role of information and communication technology (ICT) and internal 
human resource development. We do realize that our experiment will result in two somewhat 
caricatural ideal types. We hope, however, that it will stimulate our discussions about the most 
desirable course of higher agricultural education. Lastly, we will discuss the possible ramifications 
for institutions for higher agricultural learning such as Wageningen Agricultural University. 

PROFILE OF EXTREMES 

Mission: marketeer or moderator? 

The KMN is strongly market-oriented. Courses, modules, teaching materials and other services in 
the educational sphere will be geared to market demand. Logically, these products will be made in 
the first place for those who can afford them: industry, government, the rich in the society. 
Product differentiation will be based on market surveying. The KMN will try to influence 
consumer behaviour through the media. Presentation of products will be very important; 
sometimes the packing is of more importance than the quality of the product. Quality control will 
be strongly influenced by the market but not in the first place by individual consumers. Quality 
indicators will not be based primarily on scientific considerations but, for example, on the 
manipulative power or commercial value of the academic produce. Fundamental or 
small-discipline research will only be carried out on the basis of rather lengthy and cost-effective 
contracts with government institutions or big multinationals. The latter clients determine the 
research questions, however, as well as the dissemination of research results. Commercial 
expertise plays an important role in staff recruitment. The FGU is also oriented to a market. Its 
market orientation is not characterized by commercial considerations, however, but by the wish to 
moderate between people and institutions. Curricula, research programmes and outreach strategies 
are based on participative and societal needs assessment, scientific curiosity and the 'Bildungs' 
idea (Barnett, 1990: 43). Social demand plays an important role in curricular innovation. Quality 
control is based on academic peer review and societal recognition. Quality indicators are derived 
from a combination of scientific standards, societal values and ethical considerations. There will 
be ample opportunity for the development of original, creative research, also in so-called small 
disciplines. Research, teaching and outreach are equally important and researchers, educators and 
outreach staff are equally rewarded. Contract activities will be subject to strict rules and 
regulations to avoid commercial dominance. The mission of the FGU is adapted to international 
regulations regarding human rights, environmental care and responsible natural resource 
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management. The FGU is primarily financed by governments, the EU and international agencies. 
Scientific background, didactic and communicative skills, international orientation and ethical 
responsibility are important indicators in staff recruitment. 

Target groups: customers or partners? 

The KMN has customers, individual and corporate. The customer is always right or will be given 
that feeling. Public relations, price and market policies of the KMN are directed towards 
customers who can afford the knowledge and information products or who can be assisted to get 
access to financial means to buy these products. The total clientele of the KMN is flexible and 
differentiated. The choice of clientele can depend on the entrepreneurial mission of the KMN. 
Sometimes the production of knowledge is directed towards specialization to serve well-selected 
but highly affluent customer groups (e.g.the military). On other occasions the KMN is active on 
the 'bulk' market (e.g. food industry). The choice of target groups is always directed by the idea 
of profit, however. International curricula, for example, will only be offered if international 
students can afford the fees or if scholarships are made available by external sponsors. The KMN 
is not interested in issues such as equity and equal access to higher education. The needs and 
demands of potential target groups are assessed, and manipulated if necessary. This process of 
needs assessment is rather superficial and ad hoc. Customer influence on quality control will be 
allowed as long as this is necessary to raise profit margins. 

The target groups of the FGU are considered partners. This holds for students, as well as those 
participating in research and outreach programmes. Participative action is realized in curriculum 
development, research programming, outreach strategies, management and quality control. As the 
FGU is financed by public means, its policy is directed towards providing access to financially 
and socially less fortunate groups of students. This policy is international and gender-focused. The 
influence of the partners of the FGU does not interfere with scientific standards, though. The 
scientific standards can be subject to discussion with partners, however. To enable target groups 
to function effectively in contacts with the FGU, they are continuously informed about the internal 
developments and plans of the universitas. Sponsors are partners as well, but financial sponsoring 
will not be accepted if it comes with conditions which are not commensurate with the FGU's 
mission and policies. 

Societal role: commoditizer or conscientisizer? 

The KMN does not feel responsible for societal developments, good or bad. Its mission is to 
commercially commoditize and market knowledge and information and it is not concerned with 
the societal impact of the knowledge and information it produces. Its relationship with society is 
based on image building. Building a positive image amongst a wider international audience is 
necessary for economic reasons in the first place. As a matter of economic logic, the KMN will 
work for affluent groups and institutions in the society. It will occasionally carry out altruistic 
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